
Principles for Target Setting 

Overview 
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Specific 

Clarifying targets is a complex problem-solving process, therefore initially targets tend to be written 
in very general terms. They are blunt targets. Unravelling the specific within the general needs to 
be done so that actions which demonstrate progress towards the target can be identified. 
�h�v�Œ���À���o�o�]�v�P���š���l���•�������o�]�š�š�o�����š�]�u�������v�����]�š�[�•�����o�Á���Ç�•���Z���o�‰�(�µ�o���š�}���Z���À�����•�}�u���}�v�������•�l�]�v�P���‰�Œ�}���]�v�P���‹�µ���•�š�]�}�v�•���š�}��
help tease out the granular detail. Se�o�����š���š�Z�����š���Œ�P���š���š�Z���š���Á�]�o�o���Z���À�����š�Z�����Z�Z�]�P�Z���•�š�������š�]�}�v�����o�����o���À���Œ���P���[�t 
a single, precise change in practice that will have the biggest impact on learning.  

How 

���•�l�]�v�P���š�Z�����‹�µ���•�š�]�}�v�U���^How �Á�]�o�o���š�Z�����š���Œ�P���š�������������Z�]���À�����M�_���]�•�����Œ�µ���]���o�X���/�(���š�Z���������š�]�}�v���v�������������]�•�������Ç�}�v����
current experience, then no progress is made. If the action needed is not challenging, then progress 
�]�•���•�š���P�v���v�š�U���Œ���•�µ�o�š�]�v�P���]�v�����}�u�‰�o�������v���Ç�X���^�}�U�����•�l�]�v�P���š�Z�����^�,�}�Á�Y�M�_���‹�µ���•�š�]�}�v���Á�]�o�o�����o�•�}��help to hone the 
target and make it specific and granular. This part of the target setting process then ensures that 
�š�Z�����š���Œ�P���š���]�•���Z�‰�Œ�����š�]����-�����o���[�����v�����u�����•�µ�Œ�����o�������•���������Z�������š�]�}�v���]�•�����}�u�‰�o���š�������•�µ�������•�•�(�µ�o�o�Ç�X 

Achievable 

Targets that are set on a weekly basis need to be achievable within that weekly timeframe. Targets 
���o�•�}�� �u�µ�•�š�� ������ �����Z�]���À�����o���� �Á�]�š�Z�]�v�� �š�Z���� �Z�•�‰�Z���Œ���� �}�(�� �]�v�(�o�µ���v�����[�� �}�(�� �š�Z���� �š�Œ���]�v�������t there needs to be an 
opportunity to take suitable actions and classes or age groups identified.  Initially support may be 
needed from the Blueprint, mentor, class teacher or fellow trainee. Longer term target setting needs 
to become autonomous allowing for independence and ownership of personal development. 
Medium- and long-term targets, by their nature, will require a level of support to achieve them and 
this support should be clearly identified especially in the CEP. 
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curriculum principles, and these should be clearly identified as the target is constructed. Careful and 
regular use of the Progression booklet/Blueprint will help with this process. 

Progressive 

All trainees entering the PGCE course are suitable to train to teach but all have very different prior 
experience. When setting targets, the starting point must be decided on an individual basis. The 
Progression ���}�}�l�o���š�� �}�µ�š�o�]�v���•�� ���� ���o�����Œ�� �Œ�}�µ�š���� �(�Œ�}�u�� �Z���u���Œ�P�]�v�P�[�� �š�Z�Œ�}�µ�P�Z�� �š�}�� �Z�Z�]�P�Z�� �‰���Œ�(�}�Œ�u�]�v�P�[�X�� �d�Z����
���o�µ���‰�Œ�]�v�š���‰�Œ�}�À�]�����•���Z�‰�Œ�����š�]����-�����o���[���š�������Z���Œ�������Z���À�]�}�µ�Œ�•�X���������}�u�]�v�P���(���u�]�o�]���Œ���Á�]�š�Z���š�Z�������Z���Œ�����š���Œ�]�•�š�]���•���}�(��
each stage and the language used in the descriptors will help to frame each target appropriately.  
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Index of further examples 

In this section we have provided examples of granular SHARP targets. We have also included the 
thinking scaffolds (Brown 2016). Thinking scaffolds are used as a training tool for writing practice-
able measurable targets.  

1. From Emerging 

1.



6 | P a g e © University of Worcester 

Examples of Progression in Target Setting 

From Emerging to Confident 

Specific target 
(What?) 

How will you achieve the target (2-3 
measurable actions/strategies �t list as bullet 
points) 

Lessons where 
target will be 
demonstrated 

Curriculum 
thread 

Establish clear rules 
and routines to 
manage behaviour at 
the beginning of the 
lesson.  

�x Write a script to establish clear expectations at the
beginning of the lesson to create an atmosphere 
that is unreservedly positive.  

�x �h�•���������•�����š�]�v�P���‰�o���v���š�}���u���l�����•�µ�Œ�����š�Z���š���/���l�v�}�Á���‰�µ�‰�]�o�•�[
names. 

�x Reinforce and praise expected behaviours.

Observation 
lesson 9X3 �t 
Friday lesson 3. 

BM4 (Also 
BM3) 

�h�•���������Z���Z�µ�v�l�]�v�P�[��
technique to break 
the lesson into timed 
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�x Ask pupils questions to show they can give an
example to apply the key term based on a business 
scenario  

Actively evaluate 
Year 9 lessons, seek 
advice to support 
specific pupils and 
show that you have 
acted on agreed 
targets. 

�x Make specific reference to the key parts of lessons
when reflecting on targets in the weekly review. Give 
evidence that learning is happening. How do you 
know?  

�x Independently talk to colleagues/SENCo for advice
on working with pupils �t SL and TW. 

�x Highlight on lesson plan how you are using the
advice to support key individuals. 

Year 9 lessons 
(week beginning 
2nd March and 9th 
March), 

PB4 (Also 
PB2) 

From Good to High Performing 

Specific target 
(What?) 

How will you achieve the target (2-3 
measurable actions/strategies �t list as bullet 
points) 

Lessons where 
target will be 
demonstrated 

Curriculum 
thread 

Use 
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Thinking Scaffolds to support SHARP Target Setting 

Text in italicised red format is taken directly from the Progression Booklet. �d�Z�����W�Œ�}�P�Œ���•�•�]�}�v���]�v���}�Œ�‰�}�Œ���š���•���š�Z�����Z�o�����Œ�v���Z�}�Á�[���•�š���š���u���v�š�•���(�Œ�}�u���š�Z����Initial Teacher Training Early 
Career Framework  

Emerging to Confident 

Blunt Target Improve behaviour management
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Blunt Target Improve questioning.

SHARP Key questions Breakdown of target 

Specific What exactly do you want to achieve? 
What is the area of specific focus?  

Lesson observations have highlighted the need to improve my questioning skills. I tend to focus on pupils with 
their hands up. I accept answers without probing using mostly recall questions. 

How 
What actions will you need to take to 
achieve the target? What support will you 
need? 

Have a go at a no hands up approach to questioning (random name generator (cold calling) and some 
�š���Œ�P���š�������(�}���µ�•�������‹�µ���•�š�]�}�v�•���(�}�Œ���]�v���]�À�]���µ���o�•�•�X���h�•�����š�Z�����Z�‰�}�•���U���‰���µ�•���U���‰�}�µ�v���������v�������}�µ�v�����[���š�����Z�v�]�‹�µ�� modelled in 
university sessions. Observe how staff in the department use questioning.  

Achievable 

Can I achieve the target in my professional 
context? Can I achieve it in the time 
frame? Do I have the opportunity? Which 
class(s)/year group will I focus on?  

Target all groups next week with formal lesson observation feedback on Friday p1 (9x3) 

Related �t to the 
Progression Booklet 

Which is the main curriculum thread in 
the Progression Booklet and are there any 
others?  
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Confident to Good �t �]�v���š�Z�]�•�����Æ���u�‰�o�����š�Z�����š�Œ���]�v�������Z���•�����o�Œ�������Ç�����•�š�����o�]�•�Z�������Œ�µ�o���•�����v�����Œ�}�µ�š�]�v���•�����µ�š���š�Z���•�����Z�v���������Œ���•���š�š�]�v�P�[�����•��behaviour is splipping 

Blunt Target To be able to set 



12 | P a g e © University of Worcester 

Blunt Target Target questioning to pupils who need support during lessons. Ensure that I pick up on and challenge misconceptions.

SHARP Key questions Breakdown of target 

Specific 
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Progression 
Can I use the language from the 
Progression booklet? Where am I at and 
where am I aiming to be? 

Move from using pre-planned targeted questioning to stretch and challenge individuals (AT1 good �t adapt 
lessons whilst maintaining high expectations for all ) to flexible questioning throughout a class discussion in 
which all or most pupils are actively involved, where pupils are challenged to re-think or develop their ideas 
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Blunt Target Be more involved in wider school life.  

SHARP Key questions Breakdown of target 

Specific What exactly do you want to achieve? 
What is the area of specific focus?  

Feedback shows that my mentor and Head of Department consider that I have become a member of the 
�š�����u���]�v���š�Z�������v�P�o�]�•�Z�������‰���Œ�š�u���v�š�X���/���Z���À�������š�š���v���������š�Á�}���•���Z�}�}�o���‰���Œ���v�š�•�[�����À���v�]�v�P�•�X 
The focus for the target is broader than subject or departmental involvement with the school. My mentor 
thinks that my professional persona could be developed further through embracing more of the wider school 
life. 

How 
What actions will you need to take to 
achieve the target? What support will you 
need? 

�x Research what is available in school extra-curricular provision 
�x Chat to mentor about a half term creative writing club for Y8 
�x Volunteer to go on the Y10 theatre trip and ask the member of the English department if I can go 

through the organisation aspects of the trip with her; filling in the risk assessment form, writing a 
letter to go to parents, collection of monies, etc. 

�x Discuss time management of additional activities with the NQT in the department 

Achievable 

Can I achieve the target in my professional 
context? Can I achieve it in the time 




