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Principles for Lesson Design

Overview

Designing lessons should be considered psoaessrather than aproduct Much of this complex, layered
process is inherently invisible as it requires hard thinkindividual lesson plans are the product of this
thinking and design processthey provide a useful todhat can beused as an aidememoire by you and as
the basis for professional discussion between you and your merAsrgou become more experienced you
will find the process develops terms ofthe speed with which you can design a lesson (or sequence of
lessons) Additionally, your understanding of how to incporate the different facets of planning (e.g.
adaptive teachinginclusion, conceptual understanding etc.) will become more holistic.

TheFive Principles for Lesson Desme framed as questions that you ask yourself as you naoeendthe
design process.

The Guidance for Lesson Desidghat follows is posed in a question format to prompt the hard thinking
required. Although this is written sequentially there is no suggestion that lesson planning is a linear process
t far from it. Choose your starting point and move between the sections as required.
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Guidance for Lesson Design

Whoam | teaching¥BM2) (HPL2)

W‘ &

What do | know abat mypupils? Consideaige,SEND, Most Able, Pupil Premium, EAL paipdl level
assessment data.
What do mypupils already know (prior knowledgehfow do | find this out?

Evidence of your impact on pupil progress over time

Collect pupil data prior to the lesson to show the starting point. This data needs to reflect the
skills, knowledge and understanding that the pupils currently have related to the intended
learning outcomes of the lessons you are planning. Examples of where to access this datajare:

via department tracking systems, through discussions with class teachers and/or TAs, by looking
SZEIUPZ %op%o]Ooe[ A£ E ] }}leU pe]vP CIuE }Av } « EA §[J}ve }( 8
pupils themselves or via previous formative assessments.

What am | teachingZHPL7) (SKP1) (SKP2)

Have | read the long term amdediumterm plans used by my school?

Thelong-term plan could be the National Curriculum Programme of S{led$6CSE specificationa
departmental overview of the curriculum.

Themediumtermplan }po §Z %o Bchemes obwdrk X
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What do Iknow and what do | need to know about the topiwill be teaching@an | script o] M/
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This is about your own subject knowledgiee. do | need to go and research/read/learn an aspedt of
the curriculum before | can continue planning?

How do | apply my newar expertsubject knowledge to help me interpret the scheme of worki?at
do we mean bynterpreting $Z ¢ Z u }( A}EIYYXX

How do |
What do | What am |
P— teaching Whatr?o I frqmzla
i ? Tuesday? ‘ N
this week” y objective?
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For more guidance oftamingLearning Objectiveand Learning Outcomesee Wright, T. (2017) Chapter 5
andUnit 1: Structuring Learning Pedagogy and Practice: Teaching and Learning in Secondary Schools.

“1® | Evidence of your impact on pupil progress over time

Your planning documents should show clearly what you want the pupils to learn. Sometimes
there maybe gapsn your own knowledge this is normal. Subject Knowledge Audits can
demonstrate how you have improved your own subject knowledge in preparation for teaching.
Lesson observation feedback can focus on how your subject knowledge has impacted upan

Consider explaining and modelling ITAP strategies suchlas u |vU I}landZ3ZC[ (]E+S «SE § PC

Howam | teachingZHPL4) (HPL6) (HPL10)

¢ What teaching models and/or strategies do | think will work best? These may be subject specific.

e What learning tasks match my chosen model/strategy?

o Are these tasks appropriate for npypils (go back t&Whoam | teachin@ if needed).

o How can break thestructureinto chunks-starter, modelling, explanations, scaffolilBerhaps use
scaffolded modelling, worked examplasd/or live modelling.

° How does my chosen structure ensure a clear purpose and process for learning?
e What do | need to plan to do or say in between tasks to make the learning exphait@ng this
through and even drafting a script will support you with assessing learning later.
e Dol really understand why | am asking phils to do these tasks?

“1® | Evidence ofour impact onpupil progressover time

}Joo § ¢ U%O0 * }( %opu%]oe[ A}EIU Jv op JvP Z}u A}EIU v
has helped pupils achieve the learning outcomes. Include examples of any interventions y¢
made, for example, changing seating plans, providing revision sesséensf praise, contact
Al3Z % @E vSe 3 X /5 ] pue (MO 3} 8 | %Z}S}PE %Ze+ }( 5Z]-

How will the learning be assessedMPL3, HPLS8)

o What are your key questions? Will these questions target spegxcifids?

o What responses do you expgmiipils to give to your questions and tasks?

e Canyou, by considering possible responsesgpnpt possible misconceptions and how you will deal
with them t perhaps use do, we do, you do/backward fadi?g

e Aspupils engage with the tasks how do you manage your teacher predeneavesdrop, circulate
between groupslive markand interveneetc. all of which will allow you to gauge understanding and
progress?

e How will you seek feedback on the tasks seggbrief final mintassessmentan exit task, plenary or
targeted questios linked to the lesson objectives
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