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¶ Target setting that is granular, practice-able, measurable – time related (if you cannot do in 
a week, it is not granular enough).  

The UW Blueprint Toolkit: PHASE 1b- (Oct half term – Christmas) 
 

UW Phase 1b ʹ Emerging ʹ (modelled during induction weeks ʹ implemented after half term)  

Teacher behaviours to be deliberately practiced using 
instructional coaching 

Ensuring pupil progress 

Build and monitor routines 
3. Giving clear instructions: manageable, specific, and sequential instructions 

(BM3) (BM4). 

¶ Use language economically by: giving clear, intentional consistent 
instructions with as few words as possible to prevent cognitive overload (e.g. 
3-word directions). 

¶ Check pupils’ understanding of instructions before a task begins.  
4. Building on routines and procedures Demonstrate consistency (BM1) (BM3) 

(BM4) (BM5) (BM6) (BM7) 

¶ Revise routines that need more attention to detail or is inefficient, with 
particular emphasis of what pupils and teachers are doing at each moment. 

¶ Reinforce: have pupils do the routine again if not done satisfactorily the first 
time and respond consistently to pupil behaviour. 

¶ Know when to stop the ‘do it again’. 
5. Teacher radar: Know when pupils are off task (BM1) (BM4) (BM5) (BM6) 

(BM7). 

¶ Deliberately scan the room for off-task behaviour. 
- Choose 3-4 ‘hot spots’ (places where you have pupils who often get off task) 

to scan constantly. 
- Be seen looking: exaggerate by craning your neck to appear to be seeing all 

corners of the room. 

¶ Circulate the room with purpose: 
- Move among the desks and around the perimeter. 
- Stand at the corners: identify three spots on the perimeter of the room to 

which you can circulate to stand and monitor pupil work. 
- Move away from the pupil who is speaking to monitor the whole room. 
6.  Whole-class reset (BM3) (BM4) (BM5) 

Plan opportunities for pupil independent practice 
a) Formative assessment: Model effectively: Set the bar for excellence (HPL1) (HPL5) 

(SKP1) (SKP2) (SKP3) (A2) 

¶ Script out the ideal responses you want pupils to produce during independent 
practice (I do, we do)  

¶ Align independent practice to the upcoming interim assessment (you do) 
b) Independent practice: Set up lesson routines that build opportunities for pupils to 

practice independently (HPL1) (HPL5) (SKP1) (A2) 

¶ 
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When will I be assessed?  

 

It is important that we (you, your mentors, and your tutor(s)) track progress at interim points. This is in addition to the tracking that is completed as part of the weekly 

review process. Tracking is always on-going and a negotiated support plan (between you, your mentor, and tutor(s)) can be put into place to offer additional support. 

The interim points are: 

1. At interview  

2. Using the ‘

https://www.worc.ac.uk/about/academic-schools/school-of-education/school-partnerships/secondary-partnership/documentation.aspx
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Behaviour Management ʹ Manage Behaviour Effectively ʹ Set High Expectations 
>ĞĂĚŝŶŐ�ƚŽ�dĞĂĐŚĞƌƐ͛�^ƚĂŶĚĂƌĚ�ϭ�ʹ Set high expectations which inspire, motivate and challenge pupils  

 FORMATIVE ASSESSMENTS SUMMATIVE 
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>ĞĂĚŝŶŐ�ƚŽ�dĞĂĐŚĞƌƐ͛�^ƚĂŶĚĂƌĚ�ϳ�ʹ Manage behaviour effectively to ensure a good and safe learning environment. 
 FORMATIVE ASSESSMENTS SUMMATIVE 
 Characteristics for trainees in this stage of their career By the end of the course 

ĐĂŶ͙  Emerging Confident Good High Performing   

B
M

4
 (

7b
) 

(7
d

) 
(7

h
) 

(7
i)

 (
7j

) 
(7

q
) 

(7
r)

 Be aware of the 
school’s behaviour 
policy and begin to 
a

TS7a Have clear rules and 
routines for behaviour in 
classrooms and takes 
responsibility for 
promoting good and 
courteous behaviour 
both in classrooms and 
around the school, in 
accordance with the 
school’s behaviour 
policy. 

B
M

5
 (

1g
) 

(7
a

) 

Begin to manage 
classes appropriately 
regarding expectations 
of behaviour. Begin to 
use praise, sanctions, 
and rewards to 
minimise disruption. 

Communicate high 
expectations for pupils. 
Use praise, rewards, and 
sanctions in line with 
school and department 
policies.  

Develop a positive, predictable and safe 
environment for pupils by: 

  

Create an environment that is unreservedly positive 
about behaviour using strategies that promote high 
levels of engagement, collaboration, and 
cooperation.  
Know pupils well including where and when to use 
rewards and sanctions in a personalised and 
positive manner. 





   

 

 WůĞĂƐĞ�ŶŽƚĞ͗�/ƚĂůŝĐƐ�ĂƌĞ�ĚŝƌĞĐƚůǇ�ĨƌŽŵ�ƚŚĞ�͚/dd��&�&ƌĂŵĞǁŽƌŬ͛�;�Ĩ�͕�ϮϬϮϰͿ�  

How Pupils Learn ʹ Classroom Practice  
>ĞĂĚŝŶŐ�ƚŽ�dĞĂĐŚĞƌƐ͛�^ƚĂŶĚĂƌĚ�Ϯ�ʹ Promote good progress and outcomes by pupils  

 FORMATIVE ASSESSMENTS SUMMATIVE 
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H
P

L4
 (

2b
) 

(2
c)

 (
2j

) 

Begin to 
demonstrate an 
awareness of 
how pupils 
learn using a 
basic range of 
teaching 
strategies and 
interventions. 

Show an 
understanding of how 
pupils learn by using a 
range of teaching and 
learning strategies, 
breaking complex 
material into smaller 
steps in planning. 

Work with mentors/expert colleagues to avoid overloading 
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H
P

L1
0

 

Where appropriate, 
with 
mentors/expert 
colleagues, 
contribute 
tentatively to 
curriculum 
planning. 
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Adaptive Teaching  
>ĞĂĚŝŶŐ�ƚŽ�dĞĂĐŚĞƌƐ͛�^ƚĂŶĚĂƌĚ�ϱ�ʹ Adapt teaching to respond to the strengths and needs of all 

 FORMATIVE ASSESSMENT SUMMATIVE  

 Characteristics for trainees in this stage of their career By the end of the course 
ĐĂŶ͙͘͘ 

 Emerging Confident Good  High performing   

A
T1

 (
5b

) 
(5

g
) 

(5
k)

 (
5l

) 
(5

m
) 

(5
n

) 
(5

o
) 

Begin to recognise the 
needs of different pupils.  

Recognise the needs of 
different pupils and, 
with the support of 
mentors/expert 
colleagues, plan lessons 
that meet their needs. 

Develop an understanding of different pupil 
needs, by: 
- Making use of formative assessment  
Provide opportunity for all pupils to experience 
success, by: 
- Adapt lessons, whilst maintaining high 

expectations for all, so that pupils have the 
opportunity to meet expectations. 

Meet individual needs without creating 
unnecessary workload, by: 
- Making use of well-designed resources (e.g. 

textbooks, manipulatives). 
- Building in additional practice or removing 

unnecessary expositions 

Consistently meet individual needs without 
creating unnecessary workload, by: 
- Planning to connect new content with 

pupils’ existing knowledge or providing 
additional pre-teaching if pupils lack 
critical knowledge. 

- Reframe questions to provide greater 
scaffolding or greater stretch. 

- Consider carefully whether intervening 
within lessons with individuals and small 
groups would be more efficient and 
effective than planning different lessons 
for different groups of pupils. 

TS5a Know when and how to 
differentiate [adaptive 
teaching] appropriately, 
using approaches which 
enable pupils to be taught 
effectively 
 

A
T2

 (
5h

) 
(5

p
) 

Begin to recognise some 
potential barriers to 
learning and suggest 
some strategies to 
overcome them. 

With the support of 
mentors/ expert 
colleagues, incorporate 
strategies to overcome 
barriers to learning 
considering grouping of 
pupils within the class. 

Use a variety of strategies to challenge and 
motivate pupils where attainment is low.   
For example, discuss and analyse with 
mentors/expert colleagues how to: 
- Balance input of new content with the 

revisiting of prior learning so that pupils 
master important concepts and experience 
success.  

Group pupils effectively, by: 
- 
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A
T4

 (
5c

) 
(5

d
) 

(5
e)

 (
5

f)
 (

5j
) 

 

Show a basic awareness 
of the needs of pupils 
and be able to identify 
some teaching 
approaches. 

Have an understanding 
of pupils’ needs and 
make use of some 
approaches to support 
particular needs 
including those with 
English as an additional 
language, those with 
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Subject Knowledge and Pedagogy  
Leading to TeachĞƌƐ͛ Standard 3 ʹ Demonstrate good subject and curriculum knowledge  

 FORMATIVE ASSESSMENT SUMMATIVE 

 Characteristics for trainees in this stage of their career By the end of the 
ĐŽƵƌƐĞ�ĐĂŶ͙͘͘  Emerging Confident Good  High performing  

SK
P

1
 (

3a
) 

(3
b

) 
(3

d
) 

(3
e)

 (
3g

) 
(3

j)
 (

3k
) 

(3
l)

 (
3m

) 

With support, apply 
subject and curriculum 
knowledge to plan 
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SK
P

2
 (

3c
) 

(3
f)

 (
3h

) 
(3

i)
 

Recognise the need to 
clarify and update subject 
knowledge and subject-
specific pedagogy. 

Regularly engage in 
activities to clarify and 
update subject 
knowledge and subject-
specific pedagogy e.g. 
wider reading, podcasts, 
networking, 
workshops/conferences. 
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SK
P

5
 

Recognise the need to 
develop pupils’ 
mathematics skills. 

Incorporate 
opportunities for pupils 
to develop their 
mathematical skills, 
when appropriate. 

Use a range of mathematics skills within 
lessons with increased confidence and 
competence. Understand how to overcome 
barriers to learning such as low levels of 
numeracy where applicable. 

Demonstrate confidently and competently a clear 
understanding of how to plan proactively for the 
development of pupils’ mathematical skills and use 
this to plan teaching, dealing with barriers to learning 
where applicable. 

TS3e If teaching early 
mathematics, 
demonstrate a clear 
understanding of 
appropriate teaching 
strategies. 
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Assessment  
Leading to TeachĞƌƐ͛ Standard 6 ʹ Make accurate and productive use of assessment 

 FORMATIVE ASSESSMENT SUMMATIVE 

 Characteristics for trainees in this stage of their career By the end of the course 
ĐĂŶ͙͘  Emerging Confident  Good  High performing  

A
1

 (
6a

) 
 (

6c
) 

(6
k)

 

With support, begin to assess 
pupils’ attainment. 

Plan and use formative 
assessment 
opportunities, assessing 
pupils’ attainment. Know 
and understand subject 
statutory assessment 
requirements. 

Avoid common assessment pitfalls, by: 
- Planning formative assessment tasks 

linked to lesson objectives and thinking 
ahead about what would indicate 
understanding (e.g. by using hinge 
questions to pinpoint knowledge gaps). 

Provide high quality 
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A
3 

(6
d

) 
(6

e)
 (

6m
) Show a basic understanding that 

school and pupil data needs to 
be used to set targets for groups 
and individuals. With support 
identify possible next steps in 
learning. 

With the support of 
mentors/expert 
colleagues confidently 
plan lessons that utilise 
pupil data to set 
appropriately challenging 
targets.  

Check prior knowledge and understanding 
during lessons, by: 
- Using assessments to check for prior 

knowledge and pre-existing 
misconceptions. 
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Professional Behaviours  
Leading to TeachĞƌƐ͛ Standard 8 ʹ Fulfil wider professional responsibilities 

 Formative Assessment Summative  
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P
B

3
 (

8i
) 

(8
j)

 (
8k

) 

Begin to 
communicate with 
support staff. 

Confidently communicate with a 
range of staff so that lessons run 
smoothly.  

Build effective working relationships, by: 
- Drawing on guidance from expert 

colleagues, sharing the intended lesson 
outcomes with teaching assistants ahead of 
lessons. 

Ensure that support provided by teaching 
assistants in lessons is additional to, rather 
than a replacement for, support from the 
teacher. 
Build effective working relationships, by: 
- Working closely with the SENCO and 

other professionals supporting pupils 
with additional needs, making explicit 
links between interventions delivered 
outside of lessons with classroom 
teaching 

- Ensuring that support provided by 
teaching assistants in lessons is 
additional to, rather than a 
replacement for, support from the 
teacher. 

TS8c Deploy support 
staff effectively. 
 

P
B

4
 (

8a
) 

(8
c)

 (
8d

) 
(8

e)
 (

8m
) 

(8
n

) 
(8

o
) 

(8
p

) 

With support identify 
basic developmental 
targets on PebblePad. 
Respond to advice 
from mentors/expert 
colleagues. 

With support, collaboratively 
identify detailed SHARP (subject-
specific where appropriate) targets 
and suggest strategies to address 
these using the Progression 
booklet. Routinely record and 
review targets during weekly 
reviews on PebblePad. Respond 
positively and proactively to advice 
from mentors/expert colleagues. 
Begin to develop systems for time 
and task management.  

Take ownership for personal development using 
the Progression booklet to track progress.  
- Reflect on progress made, recognising 

strengths and weaknesses and identifying 
next steps for further improvement using 
SHARP (subject specific where appropriate) 
measurable targets. 

- Use weekly reviews to evaluate 
professional practice. 

- Extend subject and pedagogical knowledge 
as part of the lesson planning process and 
track this on the subject knowledge audit 
on PebblePad. 

Manage workload and wellbeing, by: 
- Understanding the right to support (e.g. to 

deal with misbehaviour, or support pupils 
with SEND). 

- Collaborating with colleagues to share the 
load of planning and preparation and 
making use of shared resources (e.g. 
textbooks). 

- Protecting time for rest and recovery and 
being aware of support available to support 
good mental wellbeing 

Develop as a professional, by: 
- Seeking challenge, feedback and 

critique from mentors and other 
colleagues in an open and trusting 
working environment. 

- Meticulously use the Progression 
booklet and maintain PebblePad as 
evidence of self-evaluation. 

Develop as a professional, by: 
- Strengthening pedagogical and 

subject knowledge by participating in 
wider networks and as part of the 
lesson preparation process. 

- Engaging with research evidence by 
accessing reliable sources, seeking 
support for how findings can inform 
practice, and monitoring the impact of 
applications. 

Manage workload and wellbeing, by: 
- Using and personalising systems and 

routines to support efficient time and 
task management. 

TS8d Take responsibility 
for improving teaching 
through appropriate 
professional 
development, 
responding to advice 
and feedback from 
colleagues. 
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P
B

5
 (

8h
) 

With support and 
guidance, 
communicate with 
parents/carers about 
pupils’ achievement 
and/or well-being. 

Work with mentors/expert 
colleagues, to assume some 
responsibility for communicating 
effectively with parents and carers 
in relation to pupils’ achievements 
and well-being. 

Build effective working relationships, by: 
- Communicating with parents and carers 

proactively and making effective use of 
parents’ evenings to engage parents and 
carers in their children’s schooling. 

Independently communicate effectively 
both verbally and in writing, with parents 
and carers in relation to pupils’ 
achievements and well-being.  

TS8e Communicate 
effectively with parents 
with regard to pupils’ 
achievements and well-
being. 
 



   

 

 WůĞĂƐĞ�ŶŽƚĞ͗�/ƚĂůŝĐƐ�ĂƌĞ�ĚŝƌĞĐƚůǇ�ĨƌŽŵ�ƚŚĞ�͚/dd��&�&ƌĂŵĞǁŽƌŬ͛�;�Ĩ�͕�ϮϬϮϰͿ�  

Part 2 
Meeting the Standards -  

Part 2 Pass 
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What do report grades mean? 
Reports are cumulative. For the phase 1 

ForFor





 


	Phase 2 Report (Formative Assessment Point 2) - Easter
	Phase 3 Final Report (Summative Assessment Point) – June (or the end of the course)



